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What Is a School Accountability
Report Card (SARC)?

Since November 1988, state law has required
all public schools to prepare and distribute a
SARC. The purpose of the report card is to
provide parents and the community with im-
portant information about a school. A SARC can
be an effective way for a school to report its pro-
gress in achieving goals. The public may also use
a SARC to evaluate and compare schools on a
variety of indicators.

Most of the data in this SARC are from the
2005-06 school year or the two preceding years
(2003—04 and 2004-05). Graduation, dropout,
and fiscal data are from 2004-05. Single-year
column headings in tables refer to the ending
school year for that particular period. When no
year is specified, data are from the most recent
year available.

Data included in this SARC (available at the
California Department of Education Web site at
www.cde.ca.gov/ta/ac/sa/definitions06.asp)  are
consistent with State Board of Education guide-
lines

Additional copies of this SARC may be ob-
tained from the school office or from the
district’s SARC Web site at studata.sandi.net/
research/sarcs/.

Scripps Ranch High School

School Description and Mission Statement

Established in 1993, Scripps Ranch High School (SRHS) is located in Scripps Ranch,
a growing northern suburb of San Diego. SRHS is one of two comprehensive, four-year
high schools serving the Mira Mesa and Scripps Ranch communities. The 32-acre campus
is situated just east of Interstate 15 and north of the Miramar Marine Corps Air Station.
Two middle-level schools (Wangenheim and Marshall) and five elementary schools
(Dingeman, Ellen Browning Scripps, Hage, Jerabek, and Miramar Ranch) feed into
SRHS.

Scripps Ranch High School has been recognized as a California State Distinguished
School and a National Blue Ribbon School. The school offers a challenging learning
environment supported by an exceptional staff. Faculty and administration consistently
utilize current research and student data to improve programs and work toward student
achievement.

The Mira Mesa/Scripps Ranch area is a close-knit, involved community that places
great value on strong academic standards. This socially and economically diverse
community has homes ranging from single-family estates to established tract housing.
Approximately 500 students attend Scripps Ranch through the district’s Voluntary Ethnic
Enrollment Program (VEEP), Program Improvement School Choice program, and School
Choice program, adding diversity to an already integrated student population.

It is the mission of Scripps Ranch High School, as the leader of a comprehensive
community educational partnership, to create a system and culture that support quality
instructional programs driven by continuous improvement and innovation. This is
measured by student progress and performance in a creative environment that is
responsive to changing technologies. Parents, students, staff, and community members are
mutually responsible for success.

Opportunities for Parent Involvement

We are committed to communicating with and engaging parents as partners in their
children’s education. The district has adopted Parent Communications and Involvement
Standards, which clearly describe expectations for parent communications and involve-
ment at the district, school, classroom, and home levels. We are also committed to
obtaining community resources for our school and invite all members of our community
to assist us in the education of our students.

Parents have many opportunities to be involved at their children’s school site (for
example, governance committees, special events, fundraising events, parent organizations,
and in classrooms) and at the district level (for example, district councils/committees,
Parent University, and special events). We encourage parents to support their children at
home by making their expectations about school clear and creating a positive homework
and learning environment.

Parent and community involvement includes an Instructional Governance Committee
and the SRHS Foundation. Representatives are actively involved in program booster
clubs, school-to-career academies, and program advisory committees.

If you want to get involved, please contact Laura Swartz at (858) 621-9020.



ABOUT THIS SCHOOL

Student Enroliment by Grade Level Student Enrollment by Group
Enrollment on . . Number of Percentage of
Grade Level September 30, 2005 Racial/Ethnic Subgroup Students Enrollmgent
9 613 African American 241 10.2
10 629 Asian 209 8.8
11 594 Filipino 166 7.0
12 515 Hispanic 375 15.9
Ungraded Secondary 13 Indochinese 197 8.3
TOTAL 2,364 Native American 13 0.5
Pacific Islander 5 0.2
White (Not Hispanic) 1,158 49.0
Socioeconomically Disadvantaged 353 14.9
English Learners 136 5.8
Students with Disabilities 210 8.9

* As of May 2006
Average Class Size and Class Size Distribution

This table displays the average class size for each subject area and the number of classrooms that fall into each class size category.

2004 2005 2006
Avg. Number of Avg. Avg.
Class Classrooms Class Number of Classrooms Class Number of Classrooms
Subject Size  1-22 23-32 33+ Size 1-22 23-32 33+ Size 1-22 23-32 33+

English 31 11 19 43 31 13 24 37 33 6 13 43
Mathematics 32 13 11 42 32 4 27 35 34 1 17 44
Science 35 11 37 32 2 20 33 33 1 20 33
History—Social Science 35 3 6 40 34 3 5 38 34 3 5 36

SCHOOL CLIMATE

School Safety Plan

Last Review/Update: Fall 2006 Last Discussed with Staff: November 2006

Each school has a Crisis Response Box that includes its state-mandated comprehensive school safety plan. This plan meets the state requirements
described in California Education Code Sections 35294-35297. The safety plan includes disaster procedures, procedures for safe entry and exit of
students, procedures for serious disciplinary problems, a sexual harassment policy, child abuse reporting procedures, school dress codes, and school
discipline policies.

Adult supervision is provided in the classrooms and outside areas before and after school, during recess and lunch, and during passing time
between classes. Under the direction of the principal or site administrator, specific school-building security procedures are implemented by the
school staff. In addition, district offices support schools by reviewing and disseminating safety requirements and information, coordinating safety-
related services, and providing safety training and assistance.

A full-time police officer and three campus security assistants keep the school grounds safe. Traffic before and after school is closely monitored.

School Discipline Practices

The climate on the SRHS campus is positive, facilitating learning through a variety of educational, social, and personal-growth experiences. An
ongoing effort is directed at improving relationships among all members of the SRHS community—students, staff, parents, and community
members. Twice a week, there is a 32-minute advisory period. This is the medium through which many of our school goals are addressed and
achieved.

Many programs sponsored by Associated Student Body clubs focus on team-building and increasing the pride and self-esteem of students and
staff.

Scripps Ranch High School has six counselors, a part-time district counselor, an employment outreach specialist, a full-time psychologist, and
additional support personnel to address the academic, career, and emotional needs of its students. The counseling staff meets regularly with students
who have personal, academic, or attendance problems that could potentially affect the student’s ability to succeed. This attention to individual needs
is reflected in SRHS’s low dropout rate. We are pleased that our actual attendance has continued to average between 95 percent and 97 percent.
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Suspensions and Expulsions

The following table shows the numbers and rates of suspensions and expulsions. Rates per 100 students are the total number of incidents divided
by the school’s enrollment for the given year, multiplied by 100. The district comparison rates are the expected rates for the school’s enrollment and
grade-level composition, based on actual districtwide rates. Because suspension and expulsion rates vary greatly by grade level, and since any given

two schools are not likely to have identical enrollment numbers per grade, schools will have different district comparison rates.

2004 2005 2006

School District School District School District

) Number 229 12,174 318 14,103 271 14,418

Suspensions e ner 100 students 9.82 11.11 13.53 13.18 11.46 13.13

) Number 2 429 5 545 19 611

Expulsions ¢ te per 100 students 0.09 0.41 0.21 0.55 0.80 0.68
Attendance

Percentage Actual Attendance indicates the total number of days students attended divided by the total number of days students were enrolled,
multiplied by 100.

2004 2005 2006
Percentage Actual Attendance 95.46 95.72 95.51

SCHOOL FACILITIES

School Facility Conditions and Improvements

Scripps Ranch High School’s grounds and buildings are attractive, free of graffiti, and well maintained. A scheduled maintenance program is
administered by the district to ensure that all classrooms and facilities are maintained to a degree of adequacy that provides for good learning.

SRHS has received significant upgrades thanks to Proposition MM, the $1.51 billion bond measure that is funding the modernization of 161
existing schools and construction of 12 new and 3 rebuilt schools throughout San Diego. At our school, two additional two-story buildings were built
and ready for use in fall 2002. One building houses 10 multi-use classrooms. A second building, housing four science rooms, has been constructed
near the existing science rooms in the central campus area. The total amount expended for these additional buildings was nearly $5 million.
Additional information about Proposition MM projects is available at www.sandi.net/propmm/.

All bungalow classrooms were recertified in spring 2006. This $1.4 million project insures that all bungalow classrooms meet state seismic
standards and federal Americans with Disabilities Act (ADA) requirements.

The SRHS Foundation, in partnership with the district, funded a $1.7 million stadium-improvement project that included field turf and a nine-
lane, all-weather track which was completed in December 2006.

School Facility Good-Repair Status

This table displays the results of the most recently completed school-site inspection to determine the facility’s good-repair status. The data are
not comparable with previous years' summaries, which cited only “emergency needs.”

Inspection Date:  11/7/2006

In Good Repair?

Item Inspected Repair Needed and Action Taken or Planned

No

<
(1]
(7]

Gas leaks

Mechanical systems

Windows/doors/gates (interior and exterior)
Interior surfaces (walls, floors, and ceilings)
Hazardous materials (interior and exterior)
Structural damage v
Fire safety

Electrical (interior and exterior)
Pest/vermin infestation

Drinking fountains (inside and out)
Restrooms

Sewer

Playground/school grounds

Other

ANANENENEN

Gym possibly settling. Ref: w/o 2541194

SNENENENENENENEN
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TEACHERS

Teacher Credentials

This table displays the number of teachers assigned to the school who are fully credentialed, who are working without a full credential, and who
are credentialed but teaching outside of their subject area of competence. District totals do not include charter schools.

Number of Teachers School District

2004 2005 2006 2006

Full credential and teaching in subject area 81 87 75 5,351
Full credential but teaching outside subject area 17 14 9 516
Without full credential 2 3 16 625
Total 100 104 100 6,492

Teacher Misassignments and Vacant Teacher Positions

This table displays the number of teacher misassignments (teachers assigned without proper legal authorization) and the number of vacant
teacher positions (long-term vacancies for which there was no teacher assigned by the 20th school day of each semester). Total teacher misassign-
ments includes the number of misassignments of teachers of English learners. For 2007, the most current data are reported.

2005 2006 2007
Semester 1 Semester 2 Semester 1 Semester 2 Semester 1 Semester 2
Misassignments of Teachers of English Learners 0 0 0 0 0 N/A
Total Teacher Misassignments 0 0 0 0 0 N/A
Vacant Teacher Positions 1 2 1 0 0 N/A

Core Academic Courses Taught by No Child Left Behind (NCLB)-Compliant Teachers (2006)

The NCLB Act requires all teachers of core academic subjects to be “highly qualified” no later than the end of the 2005-06 school year. In
general, NCLB requires that each teacher must have: (1) a bachelor’s degree, (2) a state credential (or an Intern Certificate/Credential for no more
than three years), and (3) demonstrated subject-matter competence for each core subject to be taught by the teacher.

This table displays the percentage of classes in core academic subjects taught by NCLB-compliant and non-NCLB-compliant teachers at the
school, at all schools in the district, in high-poverty schools in the district, and in low-poverty schools in the district. More information on teacher
qualifications required under NCLB can be found at the CDE Web site at www.cde.ca.gov/nclb/sr/tq/.

Percentage of Classes in Core Academic Subjects
Taught by NCLB-Compliant Taught by Non-NCLB-
Location of Classes Teachers Compliant Teachers
This School 91.9 8.1
All Schools in District 82.0 18.0
High-Poverty Schools in District 79.0 21.0
Low-Poverty Schools in District 87.0 13.0

Substitute Teacher Availability

The district maintains a pool of almost 3,000 substitute teachers available for assignment when a classroom teacher is absent. The Human
Resources Services Division aggressively recruits additional substitutes throughout the year to ensure that an adequate, qualified pool is available to
cover for teacher illnesses, as well as for planned absences for professional development. Recruitment efforts include an online application process
available at any time, as well as working closely with principals and teacher union representatives to develop and implement strategies for attracting
and retaining quality substitute teachers.

We try to place substitute teachers according to their areas of expertise, although by state law credentialed teachers may substitute at any grade
level and in any subject.

Teacher Evaluation Process

School site administrators (principals and vice principals) formally evaluate tenured teachers every two years based on guidelines set forth in the
California Education Code and the teachers’ contract. Temporary and probationary teachers are evaluated annually in a similar manner. Site admin-
istrators visit classrooms frequently to observe teachers’ instructional practice.

Evaluation criteria for classroom teachers include:

e Progress of pupils toward established standards

e Instructional techniques and strategies

e Adherence to curricular objectives

e Establishment and maintenance of a suitable learning environment

e Performance of non-instructional duties and responsibilities, including supervisory and advisory duties

Evaluation results are shared with the teacher and are forwarded to the school’s area superintendent for review. All evaluations are confidential
and kept in the district’s personnel file for that teacher.
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Permanent teachers who have “unsatisfactory” in any of the first four areas of their evaluation and an overall evaluation of “less than effective”
must participate in the district’s Peer Assistance and Review (PAR) program. As program participants, they are assigned a consulting teacher who
assists them with improving their teaching practice. The consulting and participating teachers meet regularly and discuss plans for assistance, which
includes classroom observations, verbal and written feedback, in-the-moment coaching, demonstration of effective instructional strategies, and any
other support as appropriate.

All teachers at SRHS are observed frequently, both formally and informally, by the principal and two vice principals. A written record of the
formal observation is available to the teacher who has been observed, and the teacher is encouraged to have a follow-up conference with the
administrator. Teachers are also encouraged to invite administrators to their classrooms to share innovative instructional practices and programs.

SUPPORT STAFF

Academic Counselors and Other Support Staff (2006)

This table displays, in units of full-time equivalents (FTE), the number of academic counselors and other support staff who are assigned to the
school and the average number of students per academic counselor. One FTE equals one staff member working full time; one FTE could also repre-
sent two staff members who each work 50 percent of full time.

Title Number of FTE Assigned Average Number of Students per
to the School Academic Counselor
Academic Counselor 6.1 385.3
Library Media Teacher (Librarian) 1.0
Library Media Services Staff (paraprofessional) 1.0
Psychologist 1.0
Social Worker 0.0
Nurse 1.0
Speech/Language/Hearing Specialist 1.0
Resource Specialist (Non-Teaching) 1.0
Attendance Coordinator (Dean of Students) 1.0
Employment Outreach Specialist (EOS) 1.0

CURRICULUM AND INSTRUCTIONAL MATERIALS

Quality, Currency, and Availability of Textbooks and Instructional Materials (2006)

This table displays information about the quality, currency, and availability of the standards-aligned textbooks and other instructional materials
used at the school, and information about the school’s use of any supplemental curriculum or non-adopted textbooks or instructional materials.

Percentage of Pupils Who Lack
Quality, Currency, and Availability of Their Own Assigned Textbooks and
Core Curriculum Area Textbooks and Instructional Materials Instructional Materials
. The district adopts textbooks and instructional materials
Reading/Language Arts based on the implementation cycle established by the 0
Mathematics state. It provides sufficient, standards-aligned textbooks 0
Science and/or other instructional materials for all students in the 0
. . . subject areas of reading/language arts, mathematics,
History—Social Science science, history—social science, world languages, and 0
World Language health. The adopted textbooks for these subjects are 0
listed in the following table. Science laboratory
Health equipment is available to students enrolled in science 0
Science Laboratory Equipment (Grades 9-12) laboratory courses in Grades 9—12. 0
List of Textbooks and Instructional Materials Used in Core Subject Areas (2006)
All textbooks and instructional materials come from state or district lists.
Grade District Course Adoption
Subject Area Level (for secondary courses) Instructional Material or Textbook Year
English Language Arts 9 English 1,2 The Language of Literature, Grade 9, McDougal Littell 2002-03
English Language Arts 9 English 1,2 Bridges to Literature, McDougal Littell 2002-03
English Language Arts 10 English 3,4 The Language of Literature, Grade 10, McDougal Littell 2002-03
English Language Arts 10 English 3,4 Bridges to Literature, McDougal Littell 2002-03
English Language Arts 10 English 3,4 Advanced The Language of Literature, World Literature, McDougal Littell 2003-04
English Language Arts 10 English 3,4 Advanced World Literature, Glencoe 2002-03
English Language Arts 11 American Literature 1,2 The Language of Literature, American Literature, McDougal Littell 2003-04
American Literature 1,2
English Language Arts 11 Honors The Language of Literature, American Literature, McDougal Littell 2003-04
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Grade District Course Adoption
Subject Area Level (for secondary courses) Instructional Material or Textbook Year
Contemporary Voices in
English Language Arts | 11-12 | Literature 1,2 Contemporary Reader, Prentice Hall 2003-04
English Language Arts | 11-12 | World Literature 1,2 The Language of Literature, World Literature, McDougal Littell 2003-04
Timeless Voices, Timeless Themes—The British Tradition, Prentice
English Language Arts 12 English Literature 1,2 Hall 2004-05
Health & Drivers Ed 10-12 | Health & Driver Ed 1 Health: Guide to Wellness, Glencoe 1997-98
Health & Drivers Ed 10-12 | Health & Driver Ed 1 Responsible Driving, Glencoe 1997-98
Mathematics 8-10 | Advanced Geometry 1-2 Geometry: Reasoning, Measuring, Applying, McDougal Littell 2004-05
Mathematics 8-12 | Geometry 1-2 Discovering Geometry, Key Press 2003-04
Mathematics 10-12 | Intermediate Algebra 1-2 Algebra 2, Harcourt 200506
Adv. Intermediate Algebra
Mathematics 10-12 | 1,2 Algebra 2, California Edition, Glencoe 2005-06
Mathematics 11-12 | Honors Precalculus 1,2 Precalculus: Graphical, Numerical, Algebraic, 6th Ed., Prentice Hall 2004-05
Mathematics 11-12 | Precalculus 1,2 Precalculus, 2nd Edition, Prentice Hall 2004-05
English Lang Dev 9-12 | ESL Newcomers 9th-12th Word by Word Basic Picture Dictionary, Longman 2002-03
English Lang Dev 9-12 | ESL 1-2 High Point Level A & The Basics, Hampton 2003-04
English Lang Dev 9-12 | ESL 34 High Point Level B, Hampton 2003-04
English Lang Dev 9-12 | ESL 5-6 High Point Level C, Hampton 2003-04
World Language 9-12 French 1-2 & French 3-4 Bon Voyage 1, Glencoe/McGraw-Hill 2001-02
World Language 9-12 | French 5-6 Bon Voyage 2, Glencoe/McGraw-Hill 2003-04
World Language 9-12 | French 7-8 Bon Voyage 3, Glencoe/McGraw-Hill 2004-05
World Language 9-12 German 1-2 Deutsch Aktuell 1, EMC 2001-02
World Language 9-12 | German 3-4 Deutsch Aktuell 2, EMC 2001-02
World Language 9-12 | German 5-6 Deutsch Aktuell 3, EMC 2002-03
World Language 9-12 | Japanese 1-2 Adventures in Japanese, Level 1, Cheng & Tsui Co. 2004-05
World Language 9-12 | Japanese 3-4 Adventures in Japanese, Level 2, Cheng & Tsui Co 2005-06
World Language 9-12 | Spanish 1-2 jEn Espariol 1!, McDougal Littell 2001-02
World Language 9-12 | Spanish 3-4 jEn Espariol 2!, McDougal Littell 2002-03
World Language 9-12 | Spanish 5-6 jEn Espariol 3!, McDougal Littell 2003-04
World Language 9-12 | Spanish 7-8 Conexiones: Comunicacion y Cultura, 2nd Edition, Prentice Hall 2004-05
Science 9-12 Physics 1,2 Active Physics, It's About Time 2001-02
Science 9-12 | Advanced Physics 1,2 College Physics, Thomson 1999-00
Science 10-12 | Chemistry 1,2 Living By Chemistry, Key Press 2003-04
Science 10-12 | Chemistry 1,2 Chemistry, Addison Wesley 2003-04
Science 10-12 | Honors Chemistry 1,2 Chemistry: Principle and Reactions, Thomson 2004-05
Science 11-12 | Biology 1,2 BSCS Biology: A Human Approach, 2nd Edition, Kendall Hunt 2004-05
Science 11-12 | Advanced Biology 1,2 Biology: Concepts and Connections, Pearson Prentice Hall 2005-06
World History and
History—Social Science 10 Geography 1,2 Modern World History: Patterns of Interaction, McDougal Littell 2002-03
Advanced World History
History—Social Science 10 and Geography 1,2 World History: Modern Times, California Edition, Glencoe 2005-06
U.S. History & Geography
History—Social Science 11 1,2 The Americans, Reconstruction to the 21st Century, McDougal Littell 2002-03
History—Social Science 12 Economics 1 Economics: Principles In Action, Prentice Hall 2003-04
History—Social Science 12 Government 1 United States Government: Democracy in Action, Glencoe 2003-04
History—Social Science 12 Am. Gov't in World Affairs | World Politics in the 21st Century, Prentice Hall 2004-05

Note: Adoptions prior to school year 1999—-2000 are “pre-standards” (these textbooks and/or materials were adopted before content standards and standards-based materials
were adopted by the State Board of Education).

SCHOOL FINANCES

Expenditures Per Pupil and School Site Teacher Salaries (Fiscal Year 2004-05)

This table displays a comparison of the school’s per pupil expenditures from unrestricted (basic) sources with other schools in the district and
throughout the state, and a comparison of the average teacher salary at the school site with average teacher salaries at the district and state levels.
Detailed information regarding school expenditures and teacher salaries can be found at the CDE Web site at www.cde.ca.gov/ds/fd/ec/ and
www.cde.ca.gov/ds/fd/cs/.

Expenditures Per
Level Total Expenditures Pupil Expenditures Per Average
Per Pupil (Supplemental) Pupil (Basic) Teacher Salary

School Site $4,839 $1,009 $3,829 $57,286
District — — $5,273 $53,948

Percentage Difference: School Site and District — — -27.4 6.2
State — — $4,743 $57,560

Percentage Difference: School Site and State — — -19.3 -0.5
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Types of Services Funded

The district’s general fund includes monies for:

e  General operations—salaries, benefits, services, materials, and support to the general education
Special Education—programs offering appropriate, individualized instruction to students with special needs
Targeted Instructional Improvement Program—staff salaries, staff benefits, services, materials, and support for low-achieving students
School-Based Coordinated Program—staff salaries, staff benefits, services, materials, and support for our lowest performing schools
Gifted and Talented Education Program—specialized learning assistance for identified students of high ability, achievement, or potential
Special projects—monies from agencies (federal or state) earmarked for specific programs/projects or services
Transportation
Maintenance and operations
District administration

Each school in the district receives an instructional budget based on enrollment, programs, and formulas set by Board of Education policy, state

law, agreements with employee bargaining units, and guidelines of outside funding sources.

Teacher and Administrative Salaries (Fiscal Year 2004—05)

This table displays district-level salary information for teachers, principals, and the superintendent, and compares these figures to the state aver-
ages for districts of the same type and size. The table also displays teachers and administrative salaries as a percentage of a district’s budget, and
compares these figures to the state averages for districts of the same type and size. Detailed information regarding salaries may be found at the CDE
Web site at www.cde.ca.gov/ds/fd/cs/ and www.cde.ca.gov/ta/ac/ sa/salaries0405.asp.

Statewide Average for
District Amount Districts in Same Category
Beginning Teacher Salary $34,517 $37,540
Mid-Range Teacher Salary $52,449 $59,426
Highest Teacher Salary $70,179 $73,925
Average Principal Salary (Elementary School Level) $94,629 $96,377
Average Principal Salary (Middle School Level) $96,936 $100,144
Average Principal Salary (High School Level) $99,557 $109,130
Superintendent Salary $199,500 $185,251
Percentage of Budget for Teachers’ Salaries 37.6% 40.9%
Percentage of Budget for Administrative Salaries 4.8% 5.3%

STUDENT PERFORMANCE

Standardized Testing and Reporting (STAR)

Through the California STAR Program, students in Grades 2—11 are tested annually in various subject areas. Currently, the STAR program
includes California Standards Tests (CST) and a norm-referenced test (NRT). To protect student privacy, “— is used in the following tables instead
of the percentage when the number of students tested is 10 or less in that category. Data for migrant education services are not available.

California Standards Tests (CST)

The CST shows how well students are doing in relation to state content standards. The CST tests English language arts and mathematics (Grades
2-11), grade-level science (Grades 5, 8, and 10), end-of-course science (Grades 9, 10, and 11), and history—social science (Grades 8, 10, and 11).
Student scores are reported as performance levels: Advanced (exceeds state standards), Proficient (meets state standards), Basic (approaching state
standards), Below Basic (below state standards), and Far Below Basic (well below state standards). Students scoring at the Proficient and Advanced
levels have met state standards in that content area. Students with significant cognitive disabilities who are unable to take the CST are tested using
the California Alternate Performance Assessment (CAPA). Statewide data are rounded to the nearest percentage point. Detailed information
regarding CST and CAPA results can be found at the CDE Web site at star.cde.ca.gov.

Percentage of students achieving the Proficient or Advanced levels (meeting or exceeding state standards):

CST - English Language Arts

Grade School District State

Level 2004 2005 2006 2004 2005 2006 2004 2005 2006
9 62.9 69.6 69.1 38.9 459 43.7 37 43 44
10 59.7 62.8 57.7 35.5 36.9 37.9 35 36 37
11 56.2 59.5 57.7 35.3 38.5 37.5 32 36 36
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CST - Mathematics

Grade School District State
Level 2004 2005 2006 2004 2005 2006 2004 2005 2006
9 33.6 425 374 13.0 17.0 16.8 21 23 25
10 27.5 28.3 26.9 9.2 11.1 11.4 17 19 20
11 19.8 31.8 24.9 8.4 10.5 10.5 14 16 17
CST - Grade-Level Science
Grade School District State
Level 2004 2005 2006 2004 2005 2006 2004 2005 2006
10 NA NA 27.5 NA NA 17.2 NA NA 35
CST - End-of-Course Science
Grade School District State
Level 2004 2005 2006 2004 2005 2006 2004 2005 2006
9 28.3 344 333 8.9 12.3 13.0 26 28 29
10 22.9 19.3 24.9 10.3 9.9 12.1 25 26 28
11 39.2 54.5 59.4 211 25.6 30.1 26 25 27
CST - History—Social Science
Grade School District State
Level 2004 2005 2006 2004 2005 2006 2004 2005 2006
10 471 46.7 46.1 26.6 27.7 28.5 27 31 30
11 52.4 54.7 52.9 34.3 38.6 34.3 32 37 35

2006 CST Subgroups — English Language Arts

Grade Gender English Learner? Economically Disadvantaged? | Students with Disabilities?
Level Male Female Yes No Yes No Yes No

9 65.6 73.0 7.0 73.8 38.2 75.8 27.3 73.2

10 52.4 62.9 0.0 60.6 291 62.7 17.9 62.0

11 49.8 64.2 31.6 58.7 34.6 61.7 22.9 60.2

2006 CST Subgroups — Mathematics

Grade Gender English Learner? Economically Disadvantaged? | Students with Disabilities?
Level Male Female Yes No Yes No Yes No

9 38.5 36.2 71 39.7 17.6 41.7 1.9 40.8

10 313 22.6 7.7 27.9 15.4 28.8 4.5 28.9

11 28.2 22.2 16.7 25.2 14.1 26.8 3.3 26.2

2006 CST Subgroups — Grade-Level Scien

ce

Grade Gender English Learner? Economically Disadvantaged? | Students with Disabilities?
Level Male Female Yes No Yes No Yes No
10 27.6 27.4 0.0 29.0 16.5 29.3 5.8 29.7

2006 CST Subgroups — End-of-Course Science

Grade Gender English Learner? Economically Disadvantaged? | Students with Disabilities?
Level Male Female Yes No Yes No Yes No

9 35.8 30.5 5.0 35.4 7.6 38.8 8.0 35.6

10 31.2 18.7 4.8 25.7 13.0 26.8 9.1 26.3

11 55.9 62.2 33.3 60.3 39.0 63.1 27.6 61.3

2006 CST Subgroups — History—Social Science

Grade Gender English Learner? Economically Disadvantaged? | Students with Disabilities?
Level Male Female Yes No Yes No Yes No

10 50.7 41.2 0.0 48.5 24.0 49.6 15.7 49.2

11 50.9 54.6 27.8 53.9 26.3 57.8 15.6 55.5
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2006 CST Racial/Ethnic Groups — English Language Arts

Grade African Asian Filipino Hispanic Indochinese Native Pacific White (Not
Level American P P American Islander Hispanic)
9 39.0 77.2 81.4 45.7 90.0 — — 78.5
10 25.0 79.6 50.0 28.9 60.8 — — 68.4
11 31.5 69.1 48.7 41.0 55.1 — 67.5
2006 CST Racial/Ethnic Groups — Mathematics
Grade African Asian Filipino Hispanic Indochinese Native Pacific White (Not
Level American P P American Islander Hispanic)
9 8.0 49.1 16.2 14.7 27.1 — — 26.6
2006 CST Racial/Ethnic Groups — Grade-Level Science
Grade African i Filioino MRepeerifle e ., Native Pacific White (Not
Level American P P American Islander Hispanic)
10 2.0 38.8 21.7 12.3 28.0 — 34.6
2006 CST Racial/Ethnic Groups — End-of-Course Science
Grade African i Filioino MRepeerifle e ., Native Pacific White (Not
Level American P P American Islander Hispanic)
9 52 53.6 233 14.4 40.0 — — 43.6
10 22 35.4 17.8 9.9 20.0 — — 325
11 32.7 70.4 50.0 39.2 61.7 — 69.2
2006 CST Racial/Ethnic Groups — History—Social Science
Grade African Asian Filipino Hispanic Indochinese Native Pacific White (Not
Level American P P American Islander Hispanic)
10 14.3 69.4 35.6 29.4 51.0 — — 52.6
11 30.4 64.8 39.5 32.9 51.1 — 62.8

Norm-Referenced Test (NRT)

Prior to 2005, the California Achievement Test, Sixth Edition (CAT/6), the norm-referenced test (NRT) currently adopted by the State Board of
Education, tested reading, language arts, and mathematics in Grades 2—11, spelling in Grades 2-8, and science in Grades 9—11. Beginning in 2005,
the NRT tests reading, language arts, mathematics, and spelling in Grades 3 and 7 only and no longer test science in any grade. Only reading and
mathematics data are required to be reported in the SARC. Detailed information for language arts and spelling, as well as subgroup performance for
all tests, can be found at the CDE Web site at star.cde.ca.gov.

THIS SECTION DOES NOT APPLY TO THIS SCHOOL

Local Assessment Results

The Stanford Diagnostic Reading Test (SDRT) was used prior to the 2004—05 school year to identify students in Grades 4-10 who were reading
below grade level and needed support and intervention. The SDRT was administered in a group setting and assessed vocabulary, comprehension, and
scanning skills. For students reading significantly below grade level on the SDRT, the Analytical Reading Inventory (ARI) (Grades 4-8) and
Informal Reading Inventory (IRI) (Grades 9—10) were used to reevaluate students and identify appropriate supports and interventions. Data reported
are for English-speaking students.

The algebra End-of-Course Exam (EOCE) is a district-developed, standards-based assessment for students in the second semester of algebra,
usually Grade 8 or 9 students. This exam was first administered in 2004 and is used to establish the effectiveness of the algebra curriculum, ensure
algebra course content is focused on state standards, and help identify students who need additional help to meet graduation requirements. The
algebra EOCE score and the end-of-year algebra grade determine the student’s performance level and guide placement decisions in mathematics
courses for the following year.

To protect student privacy, “— is used in the following table instead of the percentage when the number of students tested is 10 or less in that
category. There is no district-mandated writing test.

Percentage of students meeting or exceeding district grade-level expectations:

Grade Reading Mathematics
Level 2004 2005 2006 2004 2005 2006
9 70.8 N/A N/A 51.0 45.9 0.2

No district-mandated mathematics test

10 83.7 N/A N/A for this grade level
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California Physical Fitness Test Results (2006)

The California Physical Fitness Test is administered to students in Grades 5, 7, and 9 only. This table displays by grade level the percentage of
students meeting fitness standards (scoring in the healthy fitness zone on all six fitness standards) for the most recent testing period. Detailed infor-
mation regarding this test, and comparisons of a school’s test results to the district and state levels, may be found at the CDE Web site at
www.cde.ca.gov/ta/tg/pf].

Grade Percentage of Students
Level Meeting Fitness Standards
9 40.2

ACCOUNTABILITY

Academic Performance Index (API)

The API is an annual measure of the academic performance and progress of schools in California. API scores range from 200 to 1,000, with a
statewide API performance target of 800. Detailed information about the API can be found at the CDE Web site at www.cde.ca.gov/ta/ac/ap/.

API Ranks—Three-Year Comparison

This table displays the school’s statewide and similar-schools API ranks. The statewide API rank ranges from 1 to 10. A statewide rank of 1
means that the school has an API score in the lowest 10 percent of all schools in the state, while a statewide rank of 10 means that the school has an
API score in the highest 10 percent of all schools in the state. The similar-schools API rank reflects how a school compares to 100 statistically
matched “similar schools.” A similar-schools rank of 1 means that the school’s academic performance is in the lowest 10 percent of the 100 similar
schools, while a similar-schools rank of 10 means that the school’s academic performance is in the highest 10 percent of the 100 similar schools.

API Rank 2004 2005 2006
Statewide 9 9 9
Similar Schools 4 3 5

API Changes by Student Group—Three-Year Comparison

This table displays by student group the actual API changes (growth) in points added or lost for the past three years, and the most recent API
score (growth). Note: a blank means that the student group is not numerically significant, “B” means the school did not have a valid 2005 API Base
and will not have any growth or target information, and “C” means the school had significant demographic changes and will not have any growth or
target information.

Group Actual API Change API Score

2004 2005 2006 2006

All Students at the School -14 26 -10 789

African American 39 -53 618

American Indian or Alaska Native

Asian 1 25 6 849

Filipino -2 25 -1 795

Hispanic 16 17 -15 679

Indochinese

Pacific Islander

White -10 39 -7 834

Socioeconomically Disadvantaged -9 8 -30 663

English Learners — —

Students with Disabilities — — -42 540

State Award and Intervention Programs

Although the California Education Code currently includes state intervention and awards programs, the programs were not funded for the period
addressed by this report.

Adequate Yearly Progress (AYP)

The federal NCLB Act requires that all schools and districts meet the following Adequate Yearly Progress (AYP) criteria:
e At minimum of a 95 percent participation rate on the state’s standards-based assessments in English language arts (ELA) and mathematics
e A certain percentage of students who scored proficient on the state’s standards-based assessments in ELA and mathematics
e API as an additional indicator (i.e., the school must show growth of at least one point for 2005-06 or have a 2006 API Growth score of at
least 590)
e Graduation rate (for secondary schools only, the school must have a 2006 graduation rate of at least 82.9, show improvement in the gradua-
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tion rate from 2005 to 2006 of at least 0.1, OR show improvement in the average two-year graduation rate of at least 0.2)
Detailed information about AYP, including participation rates and percentage proficient results by student group, can be found at the CDE Web

site at www.cde.ca.gov/ta/ac/ay/.

AYP Overall and by Criteria (2006)

This table displays an indication of whether the school and the district made AYP overall and whether the school and the district met each of the

AYP criteria.
AYP Criteria School District
Overall Yes Yes
Participation Rate—English Language Arts Yes Yes
Participation Rate—Mathematics Yes Yes
Percentage Proficient—English Language Arts Yes Yes
Percentage Proficient—Mathematics Yes Yes
API Yes Yes
Graduation Rate Yes Yes

Federal Intervention Program

Schools receiving Title I funding enter federal Program Improvement (PI) if they do not make AYP for two consecutive years in the same
content area (English language arts or mathematics) or on the same indicator (API or graduation rate). After entering PI, schools and districts advance
to the next level of intervention with each additional year that they do not make AYP. Detailed information about PI identification can be found at the

CDE Web site at www.cde.ca.gov/ta/ac/ay/.

Indicator School District
Program Improvement Status Not in PI Not in PI
First Year of Program Improvement N/A —
Year in Program Improvement N/A —
Number of Schools Currently in Program Improvement — 52
Percentage of Schools Currently in Program Improvement — 27.4

SCHOOL COMPLETION AND POSTSECONDARY PREPARATION (SECONDARY SCHOOLS)

Dropout Rate and Graduation Rate

This table displays the school’s one-year dropout rates (per 100 students) and graduation rates for the most recent three-year period. The formula

for the one-year dropout rate is Grade 9-12 dropouts divided by Grade 9—-12 enrollment, multiplied by 100. The graduation rate is calculated by
dividing the number of high school graduates by the sum of dropouts for Grades 9-12, in consecutive years, plus the number of graduates, multiplied
by 100. For comparison purposes, data are also provided at the district and state levels. Detailed information about dropout rates and graduation rates

can be found at the CDE Web site at dg.cde.ca.gov/dataquest/.

School District State
2003 2004 2005 2003 2004 2005 2003 2004 2005
Dropout Rate (one-year) 0.9 1.5 1.6 4.8 4.2 2.8 3.2 3.3 3.1
Graduation Rate 97.5 97.0 94.8 83.4 80.9 82.4 86.7 85.3 84.9
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Completion of High School Graduation Requirements

Beginning with the graduating class of 2006, students in California public schools must pass both the English language arts and mathematics
portions of the California High School Exit Exam (CAHSEE) to receive a high school diploma. For students who began the 2005-06 school year in
the 12th grade, this table displays by student group the percentage of students who met all state and local graduation requirements for Grade 12
completion, including having passed both portions of the CAHSEE or received a local waiver or state exemption. Detailed information about the
CAHSEE can be found at the CDE Web site at www.cde.ca.gov/ta/tg/hs/. Note: A blank means that the student group is not numerically significant.

Graduating Class of 2006
Group School District State
All Students 93.7 90.2 —
African American 80.4 85.9 —
American Indian or Alaska Native 100.0 97.4 —
Asian 104.2 94.5 —
Filipino 100.0 97.9 —
Hispanic or Latino 88.5 83.6 —
Indochinese 93.4 93.4 —
Pacific Islander 100.0 101.5 —
White 94.5 94.7 —
Socioeconomically Disadvantaged 86.2 80.7 —
English Learners 83.3 72.7 —
Students with Disabilities 78.7 72.8 —

NOTE: Percentages may be greater than 100 due to changes in enrollment between
the beginning of school and graduation.

Career Technical Education Programs

Scripps Ranch High School offers two National Academy Foundation academies: the Academy of Hospitality and Tourism, and the Academy of
Finance. Academy students are enrolled in courses that prepare the students for internships in their field.In addition to the academy programs,
Regional Occupational Program (ROP) courses in child development, business, media production, and construction prepare students for the world of
work.

For additional information, contact the district office or speak with the school principal.

Career Technical Education Participation (2006)

Data reported are intended to measure the performance of the school’s career technical education (CTE) programs. “Number of pupils” is the
total number of students in all grades at the school who took at least one CTE course during the most recently completed school year. “Percentage of
pupils completing a CTE program and earning a high school diploma” is the number of students who earned a high school diploma during the most
recently completed school year and who had completed a CTE program at some time during their high school years divided by the total number of
students who earned a high school diploma during the most recently completed school year. “Percentage of CTE courses sequenced or articulated
between the school and institutions of postsecondary education” is the number of CTE courses that are sequenced or articulated between a school and
institutions of postsecondary education divided by the total number of all CTE courses offered by the school.

Measure CTE Program Participation
Number of pupils 645
Percentage of pupils earning a high school diploma who also completed a CTE program 15
Percentage of CTE courses sequenced or articulated between the school and institutions of postsecondary
education 48

Courses for University of California (UC) and/or California State University (CSU) Admission (2006)

This table displays for the most recent year two measures related to the school’s courses that are required for UC and/or CSU admission. Detailed
information about student enrollment in and completion of courses required for UC/CSU admission can be found at the CDE Web site at
dg.cde.ca.gov/dataquest/.

Indicator Courses Required for UC/CSU Admission
Number of Students Enrolled in Courses 74
Percentage of Graduates Who Completed All Courses 60
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Advanced Placement Courses (2006)

This table displays for the most recent year the number of Advanced Placement (AP) courses that the school offered by subject and the percent-
age of the school’s students enrolled in all AP courses. Detailed information about student enrollment in AP courses can be found at the CDE Web
site at dg.cde.ca.gov/dataquest/.

Percentage of

Number of Students in

Subject AP Courses Offered AP Courses
Computer Science 1 —
English 2 —
Visual and Performing Arts 1 —
World Language 1 —
Mathematics 2 —
Science 4 —
History—Social Science 5 —
All Courses 16 10

College Admission Test Preparation Course Program

Scripps Ranch High School offers a SAT/PSAT test preparation class to Grade 11 students. All sophomore students at Scripps Ranch High
School take the PSAT each fall at no cost to the student.

SAT Reasoning Test

This table displays the percentage of the school’s Grade 12 students who voluntarily take the SAT Reasoning Test for college entrance and the
average verbal, math, and writing scores of those students. Students may take the test more than once, but only the highest score is reported at the
year of graduation. The test may or may not be available to students at a given school. Detailed information regarding SAT results, and comparisons
of these average schools to the district and state levels, can be found at the CDE Web site at www.cde.ca.gov/ds/sp/ai/. Note: To protect student
privacy, scores are not shown when the number of students tested is 10 or less.

Indicator 2004 2005 2006
Grade 12 Enrollment 482 509 515
Percentage of Grade 12 Enrollment Taking Test 73.7 77.6 80.2
Average Verbal Score 530 537 534
Average Math Score 553 558 562
Average Writing Score — — 528

INSTRUCTIONAL PLANNING AND SCHEDULING

School Instruction and Leadership

Instruction and instructional leadership are at the heart of the district’s achievement efforts. Area/assistant superintendents train, coach, support,
and evaluate principals. They also provide professional development for principals in a variety of ways (for example, instructional conferences, study
groups, and frequent school visits to provide coaching for individual principals). The principals, in turn, provide support to teachers at their sites
through staff conferences, opportunities for collaborative study and planning, and individual coaching based on ongoing classroom observations.

Donna Campbell was named principal in June 2005. SRHS is her first principal assignment. She served as a vice principal at La Jolla High
School for many years prior to her appointment at SRHS.

The principal communicates with staff through daily bulletins, via email, and through regularly scheduled meetings with the administrative
council, department chairpersons, and faculty. Additionally, staff participation and leadership are key in planning professional development activities
at SRHS.

A formalized governance system, the Instructional Governance Council (IGC) and School Site Council (SSC), meets monthly and is
representative of the broad learning community. The SRHS principal serves as leader and facilitator of the IGC. The SSC is composed of school-
community stakeholders who have been elected by their peers. The principal apprises the IGC and SSC of pertinent aspects of the school program,
including budgets, assessment data, professional development activities, staffing, and extracurricular activities.

The leadership team (including the principal, vice principals, special education administrator, an administrative assistant, department chairs, the
dean of students, the head counselor, and a resource teacher) communicates regularly with members of the school community, encourages and
celebrates excellence, and makes decisions regarding allocating resources to support the expected schoolwide learning results. For example, the
budget committee meets and allocates resources to departments according to the IGC-created formula.

The principal creates a yearly work plan outlining the vision and setting goals for the coming year. Additional goals are set not out in a three-
year plan. Key areas of strength identified in the work plan are: statewide Academic Performance Index (API) scores in the high 700s, among the
highest of district high schools; meeting all Adequate Yearly Progress (AYP) goals; and an extremely low dropout rate. The areas of improvement
and focus for the school are: to increase the number of students completing University of California subject-area admission requirements, to decrease
behaviors that will result in suspensions, and to decrease the number of D and F grades earned schoolwide. Although the number of students in
Advanced Placement (AP) classes is very high, we hope to continue to increase the number of students enrolled in AP classes.

Existing resources and support activities focus on helping all students, including Gifted and Talented Education (GATE) program students,
English learners, special education students, and at-risk students, achieve the academic standards and learning results expected schoolwide. Examples

Scripps Ranch High (359) 13 Spring 2007 School Accountability Report Card



of this support include three sections of Advancement Via Individual Determination (AVID) classes, three English language development classes,
extended-day support classes, and numerous AP class offerings.

Student performance and progress toward meeting standards are closely monitored through review of test data and grade reports. The counseling
staff communicates with students and parents regarding progress toward meeting grade-level requirements. Student support is proactive, and students
are made aware of all the assistance available to them in meeting their educational objectives. Student progress is reported to staff, students, parents,
and the school community through various venues—parent conferences, faculty meetings, the parent newsletter (Falcon Footnotes), the Scripps
Ranch community newsletter, the SRHS Web site, the fall open house, the IGC, email communication between home and school, voice mail, and
orientation meetings.

Professional Development

The district’s five Area Superintendents, the Assistant Superintendent for High Schools, and the Executive Director, Office of Secondary School
Innovation provide direction for the focus of professional development in the district. The Curriculum and Instruction Division supports this
direction through ongoing professional development to improve teaching and learning in the areas of literacy, mathematics, science, history—social
science, visual and performing arts, physical education, health, educational technology, and Gifted and Talented Education. Sites conduct large and
small group staff conferences and provide job-embedded professional development at the school site to further improve instructional practice.

The Director of Leadership Development and the Executive Director of Teacher Preparation and Student Support coordinate additional profes-
sional growth opportunities for administrators and teachers who are along a continuum from aspiring and new to experienced.

Instructional Minutes (2006)

The California Education Code establishes a set number of instructional minutes per year for each grade level. The table below shows the
number of instructional minutes offered compared to the state requirement.

Instructional Minutes
Grade Level Offered Required
9 64,836 64,800
10 64,836 64,800
11 64,836 64,800
12 64,836 64,800

Minimum Days in School Year

In 2005-06, Scripps Ranch High had 14 minimum or shortened days for students. The extra time on those days was used for staff development,
parent conferences, and teacher planning.
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